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Abstract
For Christian student affairs educators, it is essential that the
methods of advising and supporting students be in line with biblical directives for a whole and holy life. This paper will examine
approaches for advising and supporting students experiencing
imposter syndrome. Current research on impostor syndrome is
presented as well as a discussion of ways that Christian insight
can provide additional guidance and awareness for supporting
struggling students. By connecting both biblical wisdom and the
current scholarship, a Christian perspective of impostor syndrome,
anchored in a discussion on spiritual warfare, is offered. Using
this perspective, recommendations for practice are identified.

Introduction
Student affairs professionals work in the field of higher education to
support the curricular and co-curricular experiences of students. There
are ten professional competencies which guide professional training,
growth, and practice, and those who have completed a master’s degrees
in student affairs are expected to have at least foundational competence
in each of the ten key areas (American College Personnel Association
[ACPA/NASPA], 2015). One of the competencies utilized each day by
those in the profession of student affairs is the competency of Advising
and Supporting Students. Specifically, professionals offer “advising and
support to individuals and groups through direction, feedback, critique,
referral, and guidance,” and recognize the “critical roles [student affairs
professionals] play in advancing holistic wellness” (ACPA/NASPA, 2015,
p. 15). Those in student affairs work closely with students to understand
their circumstances and help guide them to success.
For Christian student affairs educators, it is essential that the methods
of advising and supporting students be in line with biblical directives
for a whole and holy life. This paper will examine approaches for advising and supporting students experiencing imposter syndrome (IS). As
believers, disciplinary study, professional practice, and the Bible should
not be isolated from one another (Platinga, 2014), and through this
examination of both biblical wisdom and the literature related to IS, a
Christian perspective will be presented.
The early portions of this paper will discuss research from the
discipline of student affairs and present an overview of literature discussing IS. Following this is an identification of how Christian insight
can provide additional guidance and awareness that the disciplinary
literature fails to offer. This discussion offers a unique perspective on IS
to those in the field of student affairs and presents interventions rooted
in biblical insights.

The Advisor Role
Those in student affairs may serve in various roles including offices
of academic advising, career planning, admissions, residence life, or
judicial affairs, to name a few. Due to the nature of their work, those in
student affairs are often on the frontlines, helping students navigate the
college environment, and are positioned to be able to offer guidance,
advice, and feedback (Reynolds, 2009). It is imperative that profession-
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als in the field of student affairs feel comfortable in the advising and
supporting role that is identified in the field’s competencies, including
advising and supporting students experiencing IS. Increasing the capacity of student affairs professionals and advisors (terms which will be
referred to interchangeably from this point) in their ability to give helpful feedback, guidance and support is important for continued improvement and the most effective service to students (Menke et al., 2018).

Imposter Syndrome—A Challenge for Students
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A challenge that counselors and advisors in both two and four-year
colleges and universities must frequently help students overcome is
that of IS (Parkman, 2016; Peteet, Brown, et al., 2015). In fact, IS and
questions of inferiority are identified as a top potential crisis which
advisors must be prepared to help college students work through
(Ewing-Cooper & Merrifield, 2019). Before presenting help and support
methods, it is essential to understand what IS is, what is understood
about it, and how it impacts those who experience it.
Characterizing Imposter Syndrome
The term imposter syndrome (also known as impostor syndrome,
impostor phenomenon or impostorism) characterizes the feelings
and experiences of those struggling with feeling like an imposter.
Individuals experiencing IS deny their own intellectual competence
and therefore fear others will discover they have been mistakenly
recognized, appointed, admitted, promoted, honored, etc.—essentially
“found out” to be imposters (Clance & Imes, 1978). Imposter syndrome
was originally studied in a clinical setting by psychologists Clance and
Imes (1978) in the context of highly successful women, yet most later
research involves populations in non-clinical environments (Sakulku &
Alexander, 2011). The word “syndrome” might seem to imply a medical diagnosis, however, IS is not identified as a mental health disorder or disease (Weir, 2013). Rather, IS is characteristic of a personality
tendency that impacts wellness (Clance, 1985). It “is fundamentally a
way of thinking about oneself ” (Cohen & McConnell, 2019, p. 459).
Important in understanding IS is a recognition of an ongoing cycle
which begins with a task that triggers the fear of being found to be a
fraud (Clance, 1985). Once this fear surfaces, excessive effort or time is
spent on the task to overcome the “deficiencies” so as to not be discovered. When success is achieved, someone with IS credits the success to
the excessive effort (not ability or competence). With each new task, the

cycle begins again. Instead of success calming IS feelings, it reinforces
the drive to prove oneself in order to manage fear of fraudulence. An
example of this escalation in IS was seen in Houseknecht et al.’s (2019)
longitudinal study which showed medical students increased IS over
time. Those stuck in the vicious cycle of IS suffer from various forms
of distress including anxiety, isolation, emotional exhaustion, low selfesteem and depression (Hutchins et al., 2018; McGregor et al., 2008).
While IS is not an official psychological mental disorder (Weir, 2013),
persons struggling with IS experience a number of negative consequences that impact mental wellness.
Early research by Clance and Imes (1978) indicated that women and
people of color were those primarily affected, and current literature
suggests that gender gaps and inequalities foster IS (Mullangi & Jagsi,
2019). Although there is support for these perspectives, there is also
literature supporting the suggestion that men also experience IS (Cuddy,
2018; Parkman, 2016). Cuddy (2018) noted that men are less likely to
openly discuss their struggles with inferiority as it goes against the masculine persona often expected by society, but that they too struggle with
it and often suffer silently.
Imposter syndrome affects people in a wide range of professions in
addition to those of different demographic groups. Librarians, those
in pastoral roles, lawyers, physicians, and business professionals are also
among those who experience IS (Johnson & Smith, 2019; Ladonna et
al., 2018; Leach, 2017). In the academy, faculty members, university
administrators, and even academic advisors themselves struggle with
IS (Bothello & Roulet, 2019). What becomes evident through thorough
examination of the earlier and current literature is that IS is “widely
experienced” (Sakulku & Alexander, 2011, p. 73). Those struggling with
IS experience feelings of low self-worth, fear of failure, doubt about
their competence, lack of confidence, and general feelings of intellectual
inferiority (Clance, 1978; Sakulku & Alexander, 2011).
Periods of transition frequently bring about IS, and transitions into
college are especially common times for students at graduate and
undergraduate levels to experience these feelings of inadequacy (Parkman, 2016). Of particular relevance to student affairs educators is that
students are more likely to struggle with IS than any other population
(Clance, 1985). Students with IS doubt their abilities in the classroom
or degree program and have a negative outlook in regard to their own
success (Clancy, 2018; Wyatt et al., 2019). If not dealt with successfulSPRING 2022
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ly, IS can negatively impact student mental health as well as academic
college experiences, both of which impact whether students remain and
flourish in college (McGregor et al., 2008; Parkman, 2016; Whitehead &
Wright, 2017). Struggling with the cycle of IS and the negative consequences it brings in terms of wellness can lead to burnout, poor performance, and attrition (Gallagher, 2019).
Current Scholarship
Recent literature examines the role of generational status and ethnicity on those struggling with IS. This research indicates that first-generation college students frequently experience IS (Whitehead & Wright,
2017) as do African American college students (Peteet, Brown, et al.,
2015; Peteet, Montgomery, et al., 2015). A study from 2013 found that
“Imposter feelings significantly predicted both psychological distress
and psychological well-being; in fact, [IS] was a much stronger predictor than minority status” (Cokley et al., 2013, p. 91). Thus, it is possible
that what is often attributed to race-related stress actually has more to do
with the IS they experience.
Considering IS from a different angle, multiple studies considered the
role that personality traits and tendencies play. Findings suggest that
perfectionism and high demands of self are seen in those struggling with
IS (Clark et al., 2014; Wang et al., 2019). Although specific conclusions
cannot be made from the existing scholarship about the populations
most affected by IS, it is repeatedly identified as impacting individuals
of both genders and people of varied professions, as well as individuals
from multiple racial and ethnic groups (Cuddy, 2015; Parkman, 2016;
Slank, 2019).
With IS “alive and well on college campuses” (Parkman, 2016, p. 56), it
is essential that advisors are equipped to help students struggling with IS
(Peteet, Brown, et al., 2015). While suggested solutions are provided in
literature and discussed below, there is little to no evidence that the solutions recommended offer long-term assistance to students experiencing IS. As those in student affairs are charged with consideration for the
holistic development of students (ACPA/NASPA, 2015), any challenge
that affects not only academic success but also student mental health
must be given serious reflection. Professionals should therefore be prepared to help students learn to recognize and overcome IS so that they
can better support and guide students to flourishing and successful
higher education experiences as our profession desires (Peteet, Brown,
et al., 2015).

In the sections below, some of the traditional approaches to helping
those struggling with IS will be noted and comments offered. Following
that, a new approach that acknowledges the reality of spiritual warfare
will be suggested. From this warfare perspective, the approach for helping students overcome IS shifts because it seeks to examine the spiritual
root of the issue.

A Critique of Common Interventions for Helping Students
Overcome Imposter Syndrome
While literature offers a perspective for helping students overcome
IS, research suggests that IS often continues beyond the undergraduate
years to graduate school and into many prestigious professions. Unfortunately, although recommendations and solutions for helping those with
IS are available in the literature, individuals often continue to struggle
with it. The multiple interventions for helping individuals overcome IS
noted in the research include therapy, faking confident feelings, identifying inequalities, mentoring, and reframing thinking. While there may be
merit in approaches which are closest to biblical wisdom while not being
specifically framed as such, this paper suggests that the Christian perspective offers further considerations for educators seeking to help those
dealing with IS. This section will highlight and critique the commonly
recommended approaches so that a perspective rooted in Christian faith
can be juxtaposed.
Therapy as a Solution
One suggestion in the literature is for advisors and college counselors to encourage students to consider clinical therapy in order to learn
ways to cope (Rakestraw, 2017; Weir, 2013). Both individual therapy and
group therapy support have been suggested as treatment options (Clance
et al., 1995; Rakestraw, 2017). While clinical therapy (counseling with
a college or other mental health counselor versus a college advisor or
academic counselor) can be beneficial and may help students manage
the anxiety, depression, and mental health challenges that accompany
IS, it may not be an ideal solution for all students as it may be a long process, can be costly, and is often looked upon negatively or skeptically by
students in some cultures (Wang, 2019; Yee, 2018).
Pretending
Another recommendation is that advisors and helpers tell students to
“fake it” until they no longer feel like a fraud (Cuddy, 2018). The concept
suggests that with enough acting practice, those who feel unworthy will
SPRING 2022
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come to feel differently over time. While some have reported that time
and attitude are effective (Cuddy, 2018; Rakestraw, 2017), this solution
seems to offer little immediate hope for those experiencing a host of
negative feelings and emotions.
Identify Inequalities
For women and people of color, another perspective is to encourage
students (and those advising them) to consider and recognize the structural and gender inequalities contributing to their feelings (Mullangi &
Jagsi, 2019). This viewpoint acknowledges that for certain individuals
who have been mistreated or marginalized historically, there may be a
very rational reason why they feel they do not belong in college, in a
program, or in a particular profession. For some groups, this viewpoint
on exclusion likely offers some meaningful insight and helps students
understand why they might be experiencing IS; however, there appear
to be two challenges with this approach. First, structural inequalities are
not quickly remedied, meaning that students will suffer in the meantime
even if they are aware of what is contributing to their felt experience.
Second, many individuals from dominant cultures also suffer from IS,
which means this approach cannot be applied universally.
Focus on Success
One mechanism for helping students to focus on their successes instead of their IS is utilizing mentors. Mentoring by institutional agents
is beneficial as mentors can offer encouragement and remind students
of their capabilities. In some cases, mentors can share personal stories of
overcoming IS. Johnson and Smith (2019) stated that, “Excellent mentors are attuned to imposter worries and are quick to counter them with
copious doses of affirmation and encouragement” (p. 3). Through interpersonal, supportive relationships, student affairs professionals who
serve in mentoring roles can remind students that they are able to succeed and do belong in the college environment.
Another approach to focusing on success, which is discussed in the literature, suggests that helping students to effectively deal with IS requires
teaching students to stop and reframe negative thoughts and messages.
The importance of helping students focus on their successes through
encouraging positive self-talk, visualization, writing down prior accomplishments, or journaling about personal success is discussed in numerous studies as well as books (Clance, 1985; Clance & Imes, 1978; Clancy,
2018; Wyatt et al. 2019). This approach is consistent with cognitivebehavioral theory suggesting that thoughts control feelings (Reynolds,

2009), and therefore supposes that replacing distressing thoughts with
positive thoughts will help students move toward more positive and
healthy mental health states.
The above intervention suggestions of therapy, pretending, consideration of inequalities, and focusing on a positivity may offer a degree
of help for students experiencing IS, yet many professionals suffer
from IS years after they have completed not only their undergraduate
education but also their graduate and professional studies (Johnson
& Smith, 2019; Ladonna et al., 2018; Leach, 2017). As such, it seems
that much of the advice offered in literature may not offer an effective,
long-lasting remedy.

Clearing the Confusion—Seeing Imposter Syndrome in a
New Light
Writing on the topic of IS identifies the somewhat confusing nature
of those experiencing IS. Illustrating this point, Parkman (2016) stated,
“One might wonder why it is that such accomplished individuals are
unable to take ownership of the success that is so clear to others” (p. 52).
Indeed, why do highly successful and capable individuals think failure
and unraveling is just around the corner? Studies about the origins and
factors that contribute to IS are present, but inconclusive. Factors such as
family environment, early life attachment patterns, and perfectionistic
tendencies have been examined but do not provide sufficient answers.
Could it be that there is a spiritual reason for IS? This author suggests
that there is a spiritual explanation. Hasker (1992) and Plantiga (2014)
speak to the importance of integrating and not compartmentalizing biblical truth and academic disciplinary knowledge, and the following is an
attempt to conduct this significant examination and integration. Since a
reliable, long-term solution to IS remains elusive, the aim of the remainder of this paper is to examine IS through the lens of Christian faith with
the intention of affording student affairs professionals and advisors lasting solutions to those struggling with IS. More specifically, the author
presents IS as a form of spiritual warfare over which Christians can have
victory. While not all scholars in the discipline will agree with such a
perspective, the author believes this is “faithful scholarship” bringing
Christian truth and freedom into an area of darkness (Wolterstoff, 2004,
p. 159). Student affairs professionals seeking to further guide and support students experiencing IS are encouraged to consider it through the
lens of spiritual warfare.
SPRING 2022
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The Accuser
The Bible identifies Satan as an accuser, a liar, and the father of lies
(John 8:44; Lioy, 2014; Revelation 12:9). Given that “Scripture teaches
that Satan is capable of putting thoughts into our minds” (Rankin, 2009,
p. 73) and that “Satan’s greatest psychological weapon is a gut-level feeling of inferiority, inadequacy, and low self-worth,” (Seamands, 2015, p.
58) Christians would do well to consider the adversary’s role when encountering negative, critical, doubting and defeating thoughts, such as
those that are present with IS. “Satan, the father of lies (John 8:44), will
come at you with a thousand negative probabilities, but...it only becomes
powerful when you believe the lie and collapse the probability into an
actuality” (Leaf, 2013, p. 106). Probabilities considered by those with IS
might sound like, “you will probably never get a passing grade on that
test” or “you are unlikely to be able to say something wise and important
in class,” but these thoughts are not actualities. Helping students understand the falsity of this perspective is critical to their overcoming IS.
Just as in the Garden of Eden, Satan continues to lie and accuse individuals suggesting to them that they are not enough as they are
(Anderson, 2006; Thompson, 2010). It is rare for Christians to suspect
the enemy when encountering negative thoughts (Rankin, 2009), and
yet a failure to consider that the enemy is behind the imposter accusations means that the remedies offered by intended helpers and advisors
may not be the most direct and effectives ones available. By identifying
places where the enemy is attempting to steal, kill, and destroy God’s
good work (as mentioned in John 10:10) through lies, dampening hope,
and ushering in discouragement, Christians can better resist evil, as
commanded in James 4:7, and instead allow the gospel to bring restoration, peace, and a hopeful perspective.
Spiritual Warfare
Based on scripture, Christ-followers acknowledge the reality of spiritual warfare (Aiken, 2015; Powlison, 1995). For example, in the Bible,
Christians are instructed,
Be alert and of sober mind. Your enemy the devil prowls around
like a roaring lion looking for someone to devour. Resist him,
standing firm in the faith, because you know that the family of
believers throughout the world is undergoing the same kind of
sufferings (1 Peter 5:8, 9, NIV).
While the scriptures speak to the truth of spiritual warfare, the Bible does
not specifically use such a term (Ferdinando, 2016). Not surprisingly,

since the term does not exist in scripture, there are differences of opinion as to what constitutes spiritual warfare and how Christians should
most effectively follow Christ in regard to that topic (Cook et al., 2019).
To fully discuss the differences in perspective is beyond the scope of this
article (see Beilby et al., 2012; Powlison, 1995), but given that this paper
positions IS as a form of spiritual warfare, it is important to clarify what
is meant by the term in this work.
Christians who take the word of God as truth generally share a common
understanding of the phrase in a basic sense which includes the idea that
humans live a spiritual war in which there is God’s side and the side of
the enemy (who is referred to by many names including, but not limited
to, the devil, the accuser, Satan, and the evil one) (Beilby et al., 2012;
Powlison, 1995). Other sources note that spiritual warfare is a “descriptive phrase characterizing our common struggle as believers” (Arnold,
1997, p. 26) and that it is “the ongoing battle between the church and the
devil and his forces, with the church standing in the armor of God, defensively resisting the Devil and offensively proclaiming the gospel in a
battle already won” (Cook & Lawless, 2019, Introduction). Finally, Evans
(2011) presents spiritual warfare as a “conflict being waged in the invisible, spiritual realm that is being manifest in the visible, physical realm”
(p. 15). These viewpoints on spiritual warfare are consistent with Ephesians 6:12 which says, “For we do not wrestle against flesh and blood,
but against the rulers, against the authorities, against the cosmic powers
over this present darkness, and the spiritual forces of evil in the heavenly
places.” By looking at IS through a spiritual lens, student affairs professionals can help students see it for the spiritual warfare that it is.

Wisdom from the Christian Tradition—Helping Students
Overcome Imposter Syndrome
Working with Non-Christian Students
The focus on success and thinking positively listed at the conclusion of the above section (a critique of common interventions) is most
aligned with a biblical perspective due to its focus on reframing or renewing the mind as well as the power of encouragement (Pearce et al.,
2015). Recognizing that not all students identify as Christ followers and
that not all student affairs educators work in environments where speaking scripture in student meetings is possible, student affairs practitioners
must consider ways to discuss IS in a biblical but inconspicuous manner
that would be welcome in any campus context. Educators supporting
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students who do not identify as Christians or who work on secular campuses would do well to use the cognitive reframing approach intentionally because it applies the biblical principle. It can be discussed via the
well-accepted and widely-researched cognitive behavioral counseling
theory, which is taught regularly in many programs including psychology, counseling, and student affairs.
Neuropsychologist Leaf (2013) urged, “Our choices have an impact.
Our choices become physiology, and what we believe as well as what we
believe about ourselves alters the facts” (p. 53, italics original). When
counseling non-believers, Christian professionals ought to recommend
the most biblical approach given the secular mindset of the student. Psychology and biblical truth often explore the same thing with different
vocabulary (deGroat, 2016), so the fact that an approach which focuses on reframing negative thinking has shown to be effective in helping
with IS (Clance, 1985; Clance & Imes, 1978) should not be surprising to
those who feel the Bible’s perspective is the ultimate authority for living
a successful and restored life. Similarly, the idea that mentors speaking
frequent and regular words of reassurance is helpful for those feeling
anxious, doubting their abilities, or like they do not belong is in alignment with a biblical model of encouragement (1 Thessalonians 5:11).
Whether students are Christians or non-Christians, reminding them
that they have what it takes, that they do belong, and that they are there
because they earned their opportunity can be important to those struggling with IS.
Working with Christian Students
When student affairs professionals are working in Christian environments with students, the suggestions are more direct and more clearly
aligned with biblical wisdom. As such, the counsel offered is not merely
from an educator and advisor, but from a servant of Christ seeking to
bring flourishing (Wolterstorff, 2004). Importantly, nothing in the literature was identified that specifically focused on helping Christian
student affairs professionals to assist Christian students in overcoming IS. The Christian perspective offered here (which is directed specifically at those working in Christian environments), will examine
the opportunity to help students recognize lies and false thinking,
renew their mind through scripture, bear one another’s burdens, and
encourage one another.

Recognizing Lies
According to Leaf (2013), “God designed humans to observe our own
thoughts, catch those that are bad, and get rid of them” (p. 76). This
idea is consistent with the biblical directive in 2 Corinthians 10:5, “We
demolish arguments and every pretension that sets itself up against the
knowledge of God, and we take captive every thought to make it obedient to Christ.” An important perspective for college counselors and
student affairs advisors to discuss with students struggling with IS is
that they have the power to identify destructive thought patterns. Satan
wants people to focus on what they do not have, but this focus will not
lead to peace and joy (Anderson, 2006).
The idea of capturing thoughts and recognizing lies is similar to the
secular solution for IS of reframing negative thinking (Weir, 2013;
Wyatt et al., 2019), but this perspective has more precision in terms of
identifying the source of the issue. This approach allows educators to
remind students of the importance of examining a thought or feeling and its origin and juxtapose it with the truth of scripture. Helping
students out of dark thinking and into a place where they think
Christianly is part of the call of a Christian educator (Wolterstorff, 2004).
If a student begins to feel discouragement and defeat, the Christian
advisor can suggest a warfare perspective—that these thoughts are of the
enemy (Rankin, 2009). If a student thinks, “I can’t do this,” “I shouldn’t
be here,” or “I’m not enough” they can learn to recognize the warfare by
examining that thought or feeling in light of affirming biblical truths. As
Anderson (2019) urged, “If a thought comes to mind that contradicts
God’s truth, dismiss it” (p. 106). What the disciplinary literature might
suggest is merely self-defeating self-talk (Clance et al., 1995) might actually be something else—a lie that one is believing (Anderson, 2019).
Followers of Christ need not believe lies; Christians have the ability to
make choices about thoughts that ultimately affect their behavior, mental
health, and physical health (Leaf, 2013). Lies are only powerful if they
are given power (Anderson, 2019).
Do Not Conform
A subtopic of believing lies relates to how students might mentally
assimilate into the thinking of the popular culture around them without recognizing it. The Bible speaks to the importance of living in
line with the call of God versus the pressures and culture of the world
(Wolterstorff, 2004). Romans 12:2 specifically instructs believers “Do
not conform to the pattern of this world” (NIV). Disciplinary literature
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has strongly linked IS with perfectionistic tendencies (Wang et al., 2019),
and the “patterns of this world” might mean believing lies about what
really matters. Students might be caught up in unrealistic and unbiblical concepts of success and perfectionism; however, the world’s standards should not be the judge of a Christian’s worth. College counselors
and those in student affairs can remind Christian students of the call of
Christians to live under the expectations of God and help them identify
individual, reasonable, and God-honoring goals (Wolterstorff, 2004).
Renewing the Mind
Once a lie or multiple lies are identified, the student affairs professional can help the student find a more hopeful perspective. Namely,
the student can be pointed back to the scriptures and the Bible’s solution for dealing with toxic thoughts—renewing the mind (Willard &
Black, 2016; Wolterstorff, 2004). Spiritual warfare is ultimately about an
encounter with truth (Anderson, 2019). Psalm 46, stating that “God is
an ever-present help in trouble” (Psalm 46:1); Jeremiah 29:11, affirming
that “I know the plans I have for you, declares the Lord, plans to prosper and not to harm you, plans to give you hope and a future” (NIV); or
Isaiah 41:13, reminding believers not to fear because the Lord takes our
hand to help us, are scriptures that offer comfort and hope.
Students must intentionally decide to embrace their identity and value
in Christ (Anderson, 2019; Leaf, 2013). As Christians, God has plans
to help students to grow and thrive as they trust His word and His plan
and as they remember that God always goes before us and is constantly
with us (Deuteronomy 31:8, NIV). Student affairs educators can point
students to the word of God and remind them that God will be with
them and help them.
Encouraging and Praying for One Another
Just as mentors are encouraged to combat IS in the secular literature
(Johnson & Smith, 2019; Wyatt et al., 2019) as well as in this paper (in
the section discussing how Christians can assist non-Christian students with IS), finding key role models, mentors, and encouragers are
important. Supporting fellow Christians is an essential concept in the
scriptures. Christian college educators can come alongside their Christian students, share biblical wisdom, pray, encourage and support students struggling with IS. Christians are to “bear one another’s burdens”
(Galatians 6:2, NIV) and “encourage one another and build each other
up” (1 Thessalonians 5:11, NIV). This support and encouragement can

happen in the context of higher education and student affairs professionals can honor God through being faithful in this area.

Final Thoughts
Student affairs professionals must ensure that they are equipped to help
students navigate the challenge of IS. While many approaches have been
suggested as a means of effectively guiding students who struggle with
IS, those approaches were not considered in light of a Christian perspective. This work brings a news lens to this topic and identifies ways
that Christian student affairs professionals can align their practice with
their faith in order to help students overcome IS and find victory in their
academic and personal pursuits.
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